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President Payne, Visiting 
Delegates, Ladies, and Gen-
tlemen: 
Much is said about Ken-
tucky's rank with reference 
to education. Let us not at-
tempt to ' consider all the -as-
pects of this question, but 
think for a few moments 
about Kentucky's educational 
rank with reference to the 
teacher training program. 
Tha t Kentucky is exercis-
ed, is r eally serious, about the 
training of her public school 
teachers is evidenced by the 
whole-hcarted financial sup-
port given by her General 
Assembly to provide a teach-
er training program. She has 
invested millions of dollars in 
physical plants, instructional 
service, equipment, etc. She 
has seven physical plants, 
located at Lexington, More-
head, Richmond, Bowling 
Green, Murray, Frankfort, 
and Paducah, that compare 
favorably with the best. Each 
w. C. BELL of these institutions operates 
State Superintendent of Public Instruction and maintains a college of 
education, employing some of our most eminent educators. They offer unusual 
opportunities for training preparatory to teaching in our public elementary and 
public high schools. r:I.'heir courses of study, equipment, general organization, 
etc., are so commendable as to merit the recognition and the approval of standard 
college associations of the nation. Thousands of our public elementary and 
public' bigh school teachers' ha:ve manifested their confidence in the State's 
·teacher training program, as is evidenced by the exceptionally large enrollment 
during the regular college years and during the summer sessions of these ' insti.: 
tutions for the past several years. 
',Thus our Commonwealth has responded to the need for training her public 
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school teachers; thus the teachers, in turn, have responded to the demand for 
better preparation, more efficient and more effective service; thus the policies of 
administration, programs of study, equipment and geneJ;:al procedure of ('ur 
t.eacher trainjng institutions have been recognized as among the best. 
It is r eported that a survey made of teacher training programs and teacher 
training instjtutions within the past two years discloses the fact that in this par-
ticular Kentucky ranks 7th or 8th instead of 43rd or 48th. Proper training 
develops in the student-teacher a realization of the responsibility and the serious-
ness of the duty assumed in taking charge of a school room, whether it be one 
of our isolated one-teacher schools or one of the rooms of a magnificent school 
building. It is a real test of such teacher's courage to assume these duties, 
thereby accepting responsibility for participation in the molding of the lives and 
characters of the men and women of tomorrow. 
While we would emphasize or stress the necessity for providing training for 
student-teachers that would develop a full or due appreciation of their responsi-
bilities, we would emphasize yery much more the responsibilities and duties im-
posed upon the president of one of onr teachers~ colleges. His individuality, his 
character, his ideals of life, and his views of methods and technique of instruction 
are to be stamped into the thoughts and lives of the student-teachers. They, in 
turn, will transmit these characteristics to the boys ahd girls of the Common-
wealth; they will carry away from the institution the visions and ideals ad-
vocated and taught by him and by his faculty. 
President Payne, you will pardon my emphasizjng the seriousness of the 
responsibility and duties of the president of a teacher training institution. I can 
conceive of no greater responsibility being imposed upon anyone. His thoughts, 
his acts, and the ideals of his life will live on and on, will be transmitted by his 
student-teachers and will be impressed upon the minds and hearts of thousands 
of students in our public schools to the extent that his thoughts, his acts, and his 
ideals of life will become the thoughts, acts, and ideals of thousands of boys and 
girls. 
A few months ago, the Board of Regents of the Teachers College at More-
head was confronted with the task of selecting a new president for this institu-
tion. The board realized that the duties imposed upon the presi~ent of a te.acher 
training' institution are complex, multitudinous, and serio",+s. They felt that his 
characteristics, his ideals, and his policy of admini~tratio:q. would be far reaching 
-th~t ultimately they would touch the lives of thousanqs of boys and girls. 
Map.y weeks were spent in reviewing ~nformation concerning the trGJ,inip.g, experi-
ence, and general characteristics of a nu:rp.ber of young men who were available. 
After due and serious consideration, the prE?siqency 0+ this ~nstitution was offered 
to Mr. John Howard Payne. The Board found t.hat Mr. Payne was one of the 
most outstanding young public school administrators in the ·Commonwealth, ,that 




and that he not only had evidenced keen interest in general problems of public 
education but had been identified definitely with some of the greatest activities 
in public education of the Commonwealth. They found that, in addition to his 
experience, his training peculiarly and particularly equipped -him for the type 
of service needed. 
The Board of Regents unanimously ' commends Mr. Payne to the ~student 
body, to the citizens of the Commonwealth, and to his associates in educational 
circles. They fully realize the importance of the responsibility imposed upon 
Mr. Payne, but are convinced that his training, experience, and general qualifica-
tions are such that one and all may anticipate not only a great administration for 
President Payne but the ultimate development, under his leadership, of one of 
the greatest teacher training institutions of our nation. 
Visitors, Ladies and Gentlemen, the Board of Regents of the Teachers Col-
lege, Morehead, Kentucky, takes pleasure and pride in presenting and commend-
ing to you Mr. John Howard Payne, the new president of this institution. 
11 
THE TREND OF EDUCATION 
ADDRESS BY ROBERT MAYNARD HUTCHINS 
President of the University of Chicago 
We seem to be suffering in 
this country from the over-pro-
duction of every commodity ex-
cept brains. This is natural, 
because in our development up 
to this point we have not needed 
brains, and have acquired ma-
terial objects like machinery, 
physical attributes like strength, 
and spiritual qualities like cour-
age. W e hav~, therefore, de-
voted most of our attention to 
manufacturing and selling 
goods and opening up new mar-
kets for them. We have admir-
ed those who were bold and 
brave so that today the unholy 
rever~nce 'felt by the inhabitants 
'Of my home city for the bo:r.nb-
ing and bootlegging section of 
our population and the remark-
. able idolatry lavished by the 
whole people on exercise and 
athletics are two of the most in·· 
. teresting phenomena of con-
temporary American life. 
Now we are rapidly coming to 
the point wl],ere we shall need to 
PRESIDENT ROBERT MAYNARD HUTCHINS do a little thinking, and the 
question that we must ask our-
selves is "What have we to think with?" Thinking requires certain physical 
equipm:nt and the knowledge of how to employ it. Most of us were born with 
brains and with the same number thereof. The differences that appear between 
individuals in their exercise of these organs depend upon the training they have' 
had in using them; depends" in short, upon their education. 
And so the title of this addr~ss might well be the refrain of a once popular 
song, "It All Depends on You." For if the future of the country depends 
upon the brains of the country and if the training of those brains is the most 
important thing about them, it must follow that upon you, who are to train them, 
:t2~ 
~ ) 
depends the fate of America. . But it may be that you do :q.ot agree that intelU-
genc~ is as vital as I have suggested. ' It may seem to you .that crops,' or bank 
statements, or the birth rate, or the balance of trade, or the number of motion 
pictu:r:e palaces and automobiles per capita are the crucial element~ in our civili-
zation. But surely anybody who is able to read the newspapers must of late 
have come to feel that the number of problems confronting us which are de-
nominated insoluble reaches a rather surp~ising total for a country as prosperous 
and presumably as progressive as our own. 
We are coming to realize that our economic and political success has in the 
past been largely based on two conditions upon the continuance of which we can::. 
not mu.;h longer rely. We have been prosperous because our natural resources 
have been enormous, and because' through our isolation from the rest of the w9rld 
we have been free to develop them. Now our isolation is gone. As Owen D. 
Young has 'lately point~d out,' even our standard of living is no longer isolated. 
Vnless we are able to do something to raise the standard of living of the rest of 
the world, we cannot hope much longer to maintain the high level of our own. 
And that our natural resources were going has been popularly known but little 
attended to since the time of Roosevelt. The president of a great mining com-
pany lately opposed those who professed unbounded faith in Nature's continued 
generosity to America with the plain warning: "To those who state that America 
has just started, the incontrovertible answer is that, ' so far as our natural re-
sources are concerned, America is well on its way." W,e are now face to face 
wlth social, political, and economic problems -that result from the delightfully 
naive, splendidly ignorant manner in which for the past hundred and fifty years 
we have lightly passed over the major questions in the management of human 
society and have devoted ourselves to the production of more goods, the develop-
ment of more lands, and the accumulation 'of larger bank balances. The anesthe-
tic effect of such slogans as "Have :B'aith in America," is such that unless the 
educational agencies of the country are prepared to provide Ei'-new kind of leader~ 
ship and to' train a new generation of leaders, we shall continue to drift as we are 
drifting at present in international affairs, in political economy, in racial prob-
lems, in labor matters, and in the business world, that field in which we have felt 
that we were pre-eminent. 
If business is depressed, so is our intellectual level. It is 'perhaps not so 
low as when a great statesman was going up and down the country proclaiming 
with doubtful truth that the proponents of evolution could not make a monkey 
out of him, and the scholarly mayor of a metropolis was getting re-elected be~ 
cause hr) stated his willingness to punch King George in the nose. But the tab-
loid r're~s ·and the average motion picture are here to remind us that a large por-
tion of our. population will not think, and 'perhaps is unable to do it. Without 
a personal, social, political, or economic philosophy we are attempting to deal 
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with personal, social, political, and economic problems of unprecedented c?mplex-
ity and importance. . 
But you 'may as well say that even assuming the truth of my remarks they 
have nothing to do with education. You may agree that intelligence is desirable 
and still feel, with George Moore, that education never did. any more than take 
the edge off a man's intelligence. Oryou may feel that education has little to do 
with life anyway; that beyond the inculcation of a few mechanical skills and a 
certain amount of information education is a method devised principally to pre-
vent child labor and t6 solve the domestic difficulties of parents, and of course, 
the higher you go in the educational scale the more pointed such criticism be· 
comes. Almost anybody can see the practical utility of teaching a child to read 
and write. Not everybody can see the necessity ·of teaching a boy who plans to 
become a certified public accountant how to compose poems. It is undoubtedly 
true that edl~cation in America has been remote from life. One of the reasons 
.perhaps is that we have not needed education much more than we have intelli-
gence. As the President of the Michigan College of Mining and · Technology has 
suggested, the industrial leaders of the past have grown up with the country and 
their industries, learning as they went. The industrial leaders of the next gene-
ration will find industries already extensively developed and cannot grow up 
\vith them. If education is a substitute}or experience, the experience for which 
it must be substituted is now much more complicated and difiicult to impart than 
any we have known in the past. 
Moreover the rapid expansion of American education has made it almost 
impossible for us to do much thinking about the kind of education we were pro-
viding. We had to give what we had to the multitudes who wanted it, hoping 
t.hat it might turn out to be pretty good. As Abraham Flexner has said, quanti-
tatively the thing was somehow managed. But in the effort to solve the quanti-
tative problem we have been unable to give much attention to the aims of educa-
tion. We had to do things in the large and quickly. And when somebody had ' 
discovered something that looked rather well we all hurried to imitate him be-
cause we wanted to improve and didn't have time to consider whether this was 
really an improvement, or whether it would work under our conditions. It is 
altogether probable, for exemple, that by proper articulation between the grades 
and the high school, and between the high school and the college, everything that 
is now taught in sixteen years could be taught and better taught in not to exceed 
fourteen . We all know that the standard elementary school curriculum of eight 
years was imported into this country by Horace Mann, who had been to Germany 
and been much impressed by the Volksschule. He did not realize that he was 
looking at a terminal school, adapted only to the needs of those who were ending 
their formal education under its roof. But the system was transferred bodily to 
this country and applied to vast numbers of students who were not ending their 
educabon at the 8th grade, but merely beginning it. We have had, then, a 
14 
system of elementary education which has been far. removed from .the needs of 
the individuals who were exposed to it, and ~ll because we did not have the time 
or. ability to think. Large and even fundamental changes are now taking place 
in American education because we are forced to (think about our whole program 
from the beginning again. When we do think "about it we see at once that it 
contains many anomalies that are directly the result of absence of thought in 
the past. Their removal will enable us to ~? a great deal more than we have to~ 
wards focusing education on the accomplishment of what should be its ' fundq~ 
mental purpose; the development of intelligence and the application of intelli~ 
gence to the problems of daily personal and community life. 
The repeated announcemen~ of and steady adherence to this aim will get us 
further than we think in the busiu,e&,S of changing the attitude of those engaged 
in or related to the educational process. At the present time college presidents~ 
day in and day out, utter reflections on the thoughtless character of their stu-
dents and iament the fact that these indiVIduals devote their time almost exclu:, 
sively to the pursuit of extra curriculum activities. And it must be admitted 
that the pursuit of these activities sometimes takes an amusing, if not an alarm-
ing shape. But even the reported action of the student body of a California 
college, which voted that any girl who wore the same dress to two social func-
tions had violated the" college spirit," does not indicate that these young people 
are necessarily as foolish as they sound. The cur-riculum in many colleges is so 
poorly organized and so badly administered that yOUl1g people who abandon it 
to the I!.rind and devote themselves to activities that call for more intelligence, or 
at least more energy, are scarcely to be condemned for their choi,ee. It has al-
ways seemed to me that if the curriculum could call for as much effort as the 
extra curriculum, if it could give as much relation to life as running a student 
paper, for example, or be of as much fun as athletics, the · problem of over-
emphasjs on extra curriculum activities, including football, would be readily 
solved. Awl this is simply another way of saying what I have said several 
times already-that.we must apply intelligence to the training of intelligence. 
If I seem to speak somewhat confidently of the possibilities of arousing intel-
lectual interest in the students, I cannot exhibit the same assurance in discussing 
their p a.rents-at least the parents of those who go to college and the universities. 
We may as well admit in the privacy of this gathering that the reason why most 
parents send their children to college is not to have them delve into the hidden 
mines of learning, nor to make mental maturity keep pace ,vith physical matur-
ity, nor even to taste the sweetness and glory of being rational animals. Rather, 
most people send their children to college because of a vague, general, and inde-
terminat.e feeling that in some way or other it will serve to improve or maintain 
their social position. But perhaps even here we are too h~rd on them. What 
other reasoll'3 have we offered them for committing their offspring to our care'? 
We have not persuaded our population that brains are important, or that we are 
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very much concerned about training, them. All that the public sees then in our 
institutions is pleasant establi!?hnient~ ; full of .pleasant young peopl~ spending 
four years becoming pleasantly acquainted arid having a pleasant time. Many 
parents said to me when I was ' dean at an eastern university that they did not 
think it was so important what courses their sons took; what they were interested 
in was that they should make the right contacts-and they did not mean con-
tacts with the professors. Knowing the courses as I dio., I could not blame 
them much. The lackadaisical attitude of both students and parents toward the 
real values of education must be laid at the door of the educational institutions 
that have so studiously concealed those values from them. 
, It is upon us, therefore, as teachers that the final responsibility mU$t rest. 
We must develop a rational educational program. and conv:ince the public of its 
importance. The first step in this process must be, it seems to me, an acknowl-
edgment on our part that after all we are dealing with people. The institutions 
we have set up, the departments ws have organized, the curricula we have laid 
out, our entire scheme of things are designed to accomplish certain results with 
human beings. We are all' concerned primarily with attempting to understand 
the educational process·-a process that goes on in people. But it is clear that 
our program, particularly on the higher levels, is not organized on this basis. 
The departmental divisions in univers~ties now constitute the greatest single 
handic(l,p to the development of a reasoned educational policy in them. Depart-
ments that were historical accidents have grown strong and powerful, establish-
ing ve3ted interests that 'prevent the unified study of any subject. Thus one 
jmportant university last year found itself conducting eight separate and inde-
pendent organizations on its campus that were all devoted to the study of the 
same topic. We have come to think of our subjects, and our departments, and 
our interests, instead of thinking that it is our duty, if we are educators, to pre-
sent a rounded picture of life to our students and if we are research men to 
- " ' ' , , 
attempt an attack on our problems rather than to preserve the traditional influ-
ence of our ' discipli~e. ' 
In schools of education and normal schools this attitude has found expres-
8ion in the preponderating interest of these institutions in schools and school 
management rather than in children. It is not too much to say that most schools 
of education are not schools of education at all, but schools of schools. Admit-
ting the tremendous value and importance of the work that has been done in this 
fie~d, I still ';enture to suggest that since education is the most vital activity of 
our civilization and since it involves the destiny of individuals and of the com-
munity, its organization and the techniques employed in administering it are less 
important than the people who receive it and its effect upon -them. 
This is particul~rly true in dealing with pupils of the ' a'ge of those with 
whom .~he graduates of this school will deal. Anybody 'who has been very long 
in highe~ e:ducation comes to feel that everything has been done before his stu-
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dents c.ome to him. . T.he mould has been set, and try as he may he can hope to 
effect lIttle change III It. When I was teaching in a. prepar,atory school a lady 
once pl'esented to my headmaster her son, aged nineteen, saying, "He has been 
terrib~y spoiled; he has never done any work; I didn't like to push him, he was 
so f~all. Now you take him and make a man of him, and interest hiin in his 
studIes. " And my headmaster replied substantially in the words of Tennvson 
"L . , 
ate, late, too late. Y e cannot enter now. " It is sad but true that at eighteen 
or nineteen, on graduation from high school it is too late to take a boy and make 
a man of him and interest him in his studies. He has solidified, too often in 
~ore ways than one. But even if it were possible physiologically and psycholo-
gICally the college should not attempt the job. Because of its size, because its 
funds were given it for another purpose, it can only to a very limited degree 
spend jts time and money in supervising a student's conduct, in attending to his 
religions instruction, and in forcing him to improve his mind and body against 
~is will. His mind and body are largely formed by the time he gets. there, and it 
IS the schools over which your graduates preside that have made him what he is. 
And since you tr.ain those graduates it is you who 'are in the first instance re-
sponsihle for what happens to their pupils. 
What happens to their pupils will depend upon their understanding of them 
and of the world into which they are to go. This is no narro-vy problem. It 
requirrs more than a knowledge of techniques. It requires certainly a greater 
inter~st in teachin~ than that "which springs from regarding it as a temporary 
substItute for matrImony. It requires int011igence. And so we come back again 
to the jmportance of training intelligence, and this time to the intelbgent train-
ing of intelligent teachers. For we can hardly expect to communicate what we 
d~ not possess. And I venture the assertion that a knowledge and appreciation 
of the creative arts, an understanding of human behaiVior and human problems, 
the development of an educational philosophy adapted to the needs of our time 
are more important 'and more pressing than all the routines, skills, and tech-
niques that can be imparted to the prospective teacher. Routines, skills, and 
technic[ues are valuable; they will not take the place of thought. 
And I feel confident that this school under the new leader whom we welcome 
today will make its contribution in exactly this direction: honestly against hypoc-
risy; reason against routine; integrity against politics; intelligence against 
prejudice. In the great changes now going forward in American life American 
education must lead and not follow. In the g:r.eat changes impendin~ in Ameri-
can education this school must play its part, .. ali example to the State of Ken~ 
tucky and the nation. ' , 
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GREETINGS FROM THE STATE INSTITUTIONS 
RAINEY T. WELLS 
President of Murray State Teachers College 
PRESIDENT RAINEY T. WELLS 
Having been requested to 
represent and speak for Ken-
tucky 's state educational in-
stitutions, I have the honor 
and pleasure of bringing the 
greetings of Bowling Green, 
Richmond, and Murray State 
Teachers Colleges and the 
University of Kentucky to 
the new President of More-
head State Teachers College. 
We are here almost in time 
to dedicate the establishment 
of this institution. Imme-
diately following an official 
educational survey of the 
State, the General Assembly 
of 1922 provided for the 
creation, establi shment, and 
maintenance of this institu-
tion. In September, 1923, its 
doors were first opened and 
students invited to enroll. 
Credit and honor should be 
given those who laid the 
foundations of our Common-
wealth for attempting to pro-
vide a system of common 
schools for the education of 
the youth. After r epeated at-
tempts and failures, an act was passed and approved February 10, 1798, "for 
the endowment of certain seminaries of learning." Under this early County 
Seminary system, provision was made for an educational unit in every county 
in the Commonwealth and their establishment and support were provided from 
its vacant lands. As a result of speculation, reckless mismanagement, and wan-
ton waste, the hopes and aspirations of its advocates were not fully realized. 
Repeated elforts were made from time to time and successive legislatures 
enacted additional and new legislation in an earnest effort to establish an efficient 
system of publlc education; but a detailed statement of this history 'would be in-
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appropriate on this occasion. Of these Acts John Adams wrote, "The wisdom 
and generosity of your legislature in making liberal appropriations of money for 
the benefit of schools, academies, ' colleges, ~nd university are an equal honor to 
themselves and their constituents." Not until 1837 was such an accomplishment 
realized and a permanent school fund provided. 
. " The Reverend Doctor Kavanaugh, the state's second , Superintendent of 
P.ublic Instruction, in his report to the General Assembly, January 3, 1840, recog-
nized the need and recommended the establishment and maintenance of "a school 
of superior grade exclusively devoted to the instruction of teachers." He called 
the existing school system" a body wit40ut a head, a stream without a fountain." 
And yet the state's system of public education 'had to wait for sixty-six 
years for a "head" for the body, and nearly twenty years longer for a "foun-
tain" for the stream to supply reasonably adequate revenue for the construc-
tion, equipment, and maintenance of the necessary teachers' college in which 
teachers might receive the academic, cultural, and professional training ;needed 
for the most efficient service as instructors and educational administrators. 
Kentucky needed this institution a century before it was provided. The 
. proper development, progress, and achievements o~ itscitizeris have been im-
peded, hindered, and retarded on account of this unfortunate delay. Therefore, 
the challenge of the educational needs or the state is even greater than it might 
have been. 
The people of the state prefer efficient, trained, and earnest teachers to un-
skilled, incompetent, and indifferent ones; and if these teachers who must in-
struct the youth are to be our own sons and daughters rather than stranger; ; the 
;.state must make provision for training them at home. The people of Kentucky 
desire a superior education. Its youth demands an opportunity for preparation 
for life's responsibilities and productive service. Difficult though it may seem, 
challenging it truly is; yet your friends, colaborers, and associates, Mr. President, 
congratulate you on having been chosen for this stupendous responsibility of 
labor and love for your native state in directing the destinies of this institution. 
"When banded Wisdom lifts her voice 
And scatters her opinions, 
The good have reason to rejoice 
Throughout those blest dominions; 
For ignorance and sin must sink 
Before the sword of Learning, 
And they who at her fountain drink 
From Folly's ranks are turning. 
There is no nobler, higher cause 
Than that of Education. 
It thrives beneath our country's laws, 
The glory of the nation." 
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I deem it without the scope of this address even to undertake to express any 
opinion I may have in reference to the organization; administration, or ~.pecific 
policy to be pursued by this or any other educational institution. You will pardon 
me, however, if I adventure to assert that, in my judgment, the vital dement 
necessary to a realization of the end to be attained, and results to be accomplish7 
. 'ed is' no different in an educational institution from what it is' in an ll.ldividual. , , . 
To justify its existence, command the respect, loyalty, and devotion b£ a student 
body, secure and retain the enthusiastic support of its patrons, a teacher college 
must have an individuality. That distinCtive character must be exemplified in 
the highest moral and cultured young men and women who leave its campus to 
enter the public schools as instructors of the youth of the state. The most com-
prehensive experience has demonstrated that a1;1 educational institution must 
maintain the highest standards of citizenship, of academic aild cultural require-
ments, in order to send out graduates of stability and character. This achieve-
ment can be attained only by vitalizing the institution with the personality of its 
president, having the loyal, united support of a sympathet.ic faculty. 
. Although this institution was established only seven years ago, its influence 
has strengthened the educational system of the state. Hundreds of its students 
have received thorough training and are now rendering efficient service. The 
future is full of hope. The beginning is indiGative of unsual accomplishments. 
An unlimited field of useful endeavor lies before it. 
President Payne, we have every ~onfidence in your ability successfully to 
assume the responsibility devolving upon you. We assure you of our earnest 
support and co-operation. Again, we congratulate you. 
\ -
20 
GREETINGS FROM THE CHURCH COLLEGES 
MALDON B. ADAMS 
President of Georgetown College 
PREsrnENT MALDON B. ADAMS 
both of them that they get along so well together. 
President Payne, Ladies and 
. Gentlemen: 
Your speaker is happy to 
have the honor of represent-
ing the church colleges of 
Kentucky upon the . occasion 
of your inauguration as 
President of M 0 r e h e a d 
Teachers College and to pre-
sent their greetings. We con-
gratulate you upon your call 
to this important task and 
the College upon its oppor-
tunity to secure you as its 
leader. We wish for your ad-
ministration the highest suc-
cess. You have a great work 
to do and we are confident 
you will do it. well. In its 
performance you have our 
sympathy and cooperation. 
Very happy relations exist 
in Kentucky between the edu-
cational institut.ions sup-
ported by public taxation and 
those maintained upon pri-
vate foundations. This is as 
. it should be. There is no 
conflict between the two 
types. It is to the credit of 
The church colleges represent an important section of the educational forces 
of the state. Aside from other considerations which may justify their existence 
and explain their work, it is essential for the integrity of religious life, for its 
balance and its sanity that churches engage in the work of higher education. 
Their influence upon the life of the commonwealth will be guided, inspired and 
enriched by the quality of their educational contribution. The particular type 
and emphasis as well as content of their educational ·work will develop an intel-
ligent leader'ship in religious and all other matters which will play an important 
part in the ongoing of society. No one who knows w~ll ~nderestimate the power 
(IE religiolls life, ideas, and institutions in social control and development. It is of 
tremendous importance that religion be stabilized and balanced by educational 
enterprise. 
All of us, whether church or state supported institutions, are engaged in one 
task. The two types are not in conflict. They are in the same field though in 
different parts of the field. Christian education is not altogether confined to in-
stitutions operated under the control or influence of r eligious bodies. These 
may and do specialize in education for the promotion of distinctively Christian 
interests. Christian education is carried on anywhere a man or woman, devoted 
to Jesus Christ, is engaged in teaching and puts into it the best efforts of a 
Christian heart and mind. 
It may be asked what interest church colleges have in the inauguration of a 
president of a state supported teachers ,college ~ We have great interest not 
only in the president but in the faculty and in the general administration of such 
an institution. The church colleges of Kentucky receive about 90% of their 
students from the public high sehools. This is true at Georgetown and is about 
the proportion elsewhere. State teachers colleges will furnish most of the teach-
ers who influence and instruct the students who will come to the church colleges. 
If you send ont good teachers of good moral character and influence, we will get 
good students and can do good work. Our stake in the affairs and fortunes of a 
teachers college is a great one. We are here to greet you because we are deeply 
interested, not only with our sympathetic emotions but also by reason of the, fact 
that the success of our colleges is bounel up in the success of yours. If you fail, 
what will become of us ~ 
I am happy, President Payne, to stand on the platform. of your beautiful 
chapel and gre~t you in the name of the church colleges of Kentucky. I came 
from a campm, this morning on which are the charred and ,s,.moldering remains 
of one. We will build another. When that day comes we will want you to come 
in all your regalia and with your best speech fo help us dedicate it. 
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GREETINGS FROM THE PUBLIC SCHOOLS 
J. D. FALLS 
Superintendent of Ashland City Schools 
I t is a pleasure to come as . 
. a representative of the great 
army of our 500,000 school 
children in Kentucky. This 
representation is not official 
but in sentiment and in their 
behalf. I desire to speak as 
though they were here in per-
son delivering to you this 
message. I wish · to thank 
you for your kind invitation 
to bring to you greetings 
from the public schools of the 
State. 
To you, President Payne, 
since you are now being us~ 
hered into · this prominent 
position and will be able to 
exert such a great influence 
upon the lives of the children 
of the public schools through 
the high type of training you 
will demand of those who will 
graduate from your institu-
tion, I bring welcome and 
wish you well. To the re-
presentatives of the higher 
institutions of learning-both 
SUPERINTENDENT J. D. FALLS private and public-I bring 
thankfulness for what you 
have done, are doing, and will do for the uplifting of education in this great 
Commonwealth. To the Board of Regents, I bring congratulations for your fore-
sight in selecting the educator who is being inaugurated today as your President. 
To the members of the faculty of the Morehead State Teachers College I bring 
a request that you, like the great prophet of old, set your faces like flints and yet, 
with a human touch, guide your students rigidly through the pathways of learn-
ing to a high standard of achievement. Things partially done are not done 
at all. Let the teachers whom you are training leave your class rooms with a 
thorough foundation of the modern principles of instruction. To the student 
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body of this institution I bring you advice: Remember that only the best fruits 
are gathered from the plants and trees at the time of harvesting. The faulty, 
the imperfect, and undeveloped kinds are left to waste themselves away. Teach-
ers partially or improperly prepared will be left by the wayside when the execu-
tives of the public schools make their choices of teachers who are to instruct the 
vouth of our state. Every sentence you utter, every lesson you prepare, and 
~very attitude you reveal, will become a part of your record, and in turn be a 
recomniendation or a stumbling block when you go out into the great educational 
field to secure positions. The individual who is just" getting' by" never gets by. 
Strive diligently to be first among your group rather than to be one of the great 
common herd. . 
This occasion is of great interest to all of us. ' It is of great interest also to 
the childhood of this state and especially to the children of Eastern Kentucky. 
It is of interest to the teachers now in the profession in the state, and, particu-
larly, in this section. Not only the present but the future generations in this 
section may look upon this event as a turning point in their lives. This event of 
which t speak is the inauguration of our own Mr. ,John Howard .Payne as Presi-
dent of the Morehead S'tate Teachers College. An institution .like this is, and 
will be, what its president is. The Board of Regents have had a great respon-
sibility in choosing its chief executive . . The most important function of any 
board of regents or board of education is to choose its chief executive. As is the 
executive so is the institution over whi'ch he presides. Your Board of Regents 
here is to be congratulated upon its careful selection in the person of President 
Payne. Eastern Kentucky, and we hope the entire state, vyill profit by the Clecis- • 
ion reached in his appointment. 
This gTOUp of wonderful buildings stands as a beacon light in the harbor. 
It is signaling to the youth of this great commonwealth to seek this beautiful 
little city and peaceful surroundings where they may prepare themselves for 
future usefulness in the great field of teaching. This lighthouse is sending out 
messages to the youth in this State, declaring that only the best prepared teach-
ers will come back into the field of service to guide them in their instruction. 
These children today stand with mute lips and 'with uplifted hands pleading that 
the edllcators of this State cgnsider them first, and that selfish and political in-
~erests be .cast to the winds. . 'J' 
I am sure that the policies of this institution will be sound and that its stand-
ards' will be so high that the prodli.cts of its class rooms will be . sought rather 
than their hav'ihg to s'Mk positions for themselves . . Too many, teachers colleges 
of ~merica 'are interested in quantity rather than quality. Some of them are 
flooding the public schools with poorly~trained teachers. 'However, these teacher-
training institutions receive poorly-trajned -students from our public schools. 
Th'ese students in turn become pJ)orly:prepared teachers and go back into the 
pubiie schools of the states to train more pupils poorly. Tku.~ the 1)icim(,s circle 
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in Ame1'ican ed1lcation,. No state canhop.8. to raise the standards of the teach, 
ing personnel higher than the , standarCls of its teacher-training institutions. 
There should be a better understal1ding between the trainers of teachers and the 
the employers of teachers. 
We all should c1itrry the message back to the great citizenship of this state 
that we have made some grave mistakes in the past. We have thought too much 
of our certification laws as being enacted for the benefit of the teacher. But we 
must remember that the purpose of these laws should be on behalf of the forty 
children whom she instructs, rather than emphasizing the interest of the teacher. 
The laws should be for the forty children, rather than for the teacher. Today 
we have on our statute books ·certiHcation laws that enable a child, yet in its 
teens, who has completed only eight high-school units, where four of which have 
been earned in the normal schools of our State, to go back into our public schools 
and teach anywhere ' in the state. It is possible to renew this certificate four 
tjmes thereafter, for two years each, enabling the individual with this very 
meager training to perpetrate upon the youth of our Sta~e her i~a~eq~ate p~e­
parations. So long as Kentucky stands for such insuffiCIent trammg In o1'(le1' 
to satisfy a few, so long will the more than 500,000 children of our ~tate suff~r 
directly or indirectly. The state teachers colleges are our only solutIOn of thIS 
problem. 
As far as I am concerned, no teacher should be employed who does not have 
, at least two years of special training in a standard teachers college in addition 
to graduation from a standard high school. A teacher no longer can go away to 
the colleges of arts and sciences for one or two years .and return to us a trained 
teacher in the elementary field. These higher institutions of learning are doing 
a splendid work in the training of teachers for the high-school field, and we could 
not run our secondary schools without this fine training they are giving our high-
school teachers, but the teachers colleges can better prepare for the special type 
of training necessary for the teachers in the elementary schools. The teacher 
with her two years of training in the academic subjects with a sufficient number 
of courses in education to constitute the State requirement for a certificate, such 
as, History of Education.. Principles of Teaching, Philosophy of Education, 
and the like, is little better prepared to teach reading, spelling, geography, his-
tory, and other such subjects, than she was when she left the high school. Of 
course, these courses make a very good general background for teachers, especi-
ally for a student in her senior year; but it must be r emembered that the teacher 
in the elementary schools needs courses of a more specific nature in the subjects 
she is to teach. She can tell pupils what she has been told, but we are all ::nvarc 
that children will not stay told. The tea('.her must be taught how to teach. This 
can be done in our teacher-training institutions. 
This is a day of specialization. Very often I receive formai application~ 
from teachers saying that they have majored in foreign languages, higher mathe-
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matics, or the sciences, but that they are willing to teach anything in high school 
or in the elementary schools from the first grade to · the eighth,. This type of 
teacher just'does 'not understand her function as a teacher. She lacks the proper 
conception of the aims and objects of modern education. She is like the old-time 
cure-all ' family physicIan, who carried' his own drug store in his saddle bags, his 
operating 'room in' his kit, and his dental offices in his pocket, and who presided 
ove'r the health of the entire community. He had his day and, may God bless 
him for the serving that he rendered, but he is gone forever. We no longer want 
the man to take a course in pharmacy and become our family doctor. So is this 
type of teacher gone. We no longer employ a teacher to teach all of the sub-
jects in anyone of the upper grades. We want a teacher who can teach history, 
or geography, or spelling, or music, or art, and not one of the teach-all kind. 
So I bring to all of you greetings from the youth of our State, and I bring 
you welcome and' best wishes. But when you leaders in education send teachers 
to these children and to the public schools, be sure that you have done your best 
in training these teachers. When you students go into the field of education to 
seek positions, be sure that you have So conducted yourselves while here that you 
have learned something of the problems that you will confront out there; and 
again, be, sure that you have specifically prepared yourselves to do one or two 
things well, and that you will do them well when you are called into the field of 
service. 
.\ 
The public schools are looking ,to I the teacher-training institutions for the 
training of teachers . . The only solution of the problem of preparation is profes-
sional growth through professional training. 
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Oath of Office Administered to 
PRESIDENT PAYNE 
by JUDGE EARL W. SENFF, 
of the Montgomery County Court 
"I do solemnly swear that I will support the constitutlon of the United 
States and the Constitution of this Commonwealth of Kentucky so long as I con-
tinue a citizen thereof, and that I w{ll faithfully execute, to the best of my 
ability, the office of president of the Morehead State TeadJ'ers,'College; and I do 
further solemnly swear that since the adopti~]; 6£ th~ pre~ent ' Constitution, I ; , ' 
being a citizen of the State, have not fought a duel with deadly 'weapons within 
this State nor out of it, nor have I sent or accepted a challenge to fight a duel with 
deadly weapons, nor have I acted as seeond in carrying a challenge, no]' aided 
or assisted any person thus offending, so help me God!" 
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EDUCATIONAL LEADERSHIP 
AN ADDRESS DELIVERED BY JOHN HOWARD PAYNE 
at His Inatlgtlration as President of Morehead State T eachers College 
May 2nd, 1930 
In this exercise today we are very little concerned with traditions. Time 
has not given us the opportunity to develop them. The older institutions, 
011 such occasions as this, revel in their traditions and refer to them 
with great pride. Yet, we have a virtue tha.t is worth more than traditions. 
It is our wonderful youth. We are yet even in our swaddling clothes. 
All the hopes, expectations and promise of youth are waving to us from 
the hilltops this morning, luring us and beckoning us on. Consequently, we are 
susceptible of change; we are decidedly plastic. We shall be able to adapt our-
selves to changing conceptions of education, (~hanging conceptions in philosophy, 
in purpose and in technique. We shall be able, because of our youth, to make 
adjustments, and after all, all that education is, according to one philosopher, is 
the process of making adjustments. Our very youth indicates that we have just 
begun to grow. 
With all of our youth we have the significant contrast that we are pioneers. 
'These are the days when those connected with this institution are pioneering. 
We are blazing trails; we are formulating policies; we are establishing ideals; 
~e are just beginning to accumulate a body of beliefs, customs, and usages, which 
~ill be regarded by our posterity one hundred years from now as the work of the 
early pioneers of this institution. Mayall that we do and think during these 
present years be in some small way worthy of a great future. 
. Even though we are still in our period of infancy, we are fast metamorphos-
ing from the restricting habiliments of a normal school into the wider and fuller 
~nd more ample folds of a teachers college. In 1922, we became a Normal School 
by legislative fiat; in 1926, the function of a teachers college "vas added to our 
purpose, and the curriculum correspondingly extended; in 1930, we dropped the 
name of normal school and are ready to try our wings with the main emphasis 
upon the college. 
Such action goes hand in hand with the new certification law. It is well that 
it is so. It means a higher standard of preparation for all the elementary teach-
ers in the state. Under this new law, certificates to teach on less than high school 
graduation will soon be educational history. The public demands the comple-
ment to the , equalization fund. This complement is elementary teachers with 
college preparation for their work. 
This change in name with its corresponding change in level of work, also 
means much in stimulating the development of high schools in the local com· 
-munities. In the past we have been serving the purpose of the local high school 
in 'many places, sapping the communities of much of their choicest high school 
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patronage, with a corre~ponding depreciation in educational esprit de corps. With 
our gradually less emphasis upon the secondary level, finer and better high 
schools will become permanent organizations in the local units, and there will be 
a corresponding increase in number and improvement in quality of the college 
freshmen who come to our doors. We shall not abandon our Normal School 
precipitately. It will remain for a few years to serve those communities which 
have no high schools at all. But with its gradual reduction in enrollment it 
shall become the high school department of our Training School. 
We especially address to ourselves this morning the question: How can a 
Teachers College exercise educational leadership in the particular territory that 
it serves ~ What are the component parts of this leadership as we analyze it 
today~ 
Naturally, the thought suggests itself that one of the essentials of leadership 
is BRICK. A commodious plant is almost a necessary requisite in order that a 
teachers college may exert the widest influence. The very plant can give dis-
tinction to an institution. The buildings radiate an attractiveness that draws 
people unto them. These are no unmeaning piles of' brick and timber placed 
hereabouts. They have a personality all their own. Each speaks its various 
language. Architecture itself inspires .f nd educates. Frederic Harrison thinks 
the Parthenon of Phidias.is as sacred as the Iliad of Homer; that Giotto's tower 
in Florence is as precious as the Paradiso of Dante; that the abbey of England 
is as immortal as the Hamlet of Shakespeare. 
We all know how the very best that is in us is aroused even by the sight of 
beautiful buildings. We approach the cathedral and note that from every lofty 
spire a golden cross flings out its arms to uplift the world. We enter its portals 
and in its hushed silence we find peace; its stained glass windows awaken rever-
ence; in every niche is an angel with a blessing on her lips and its glorious domes 
are seemingly let down from heaven. 
All the laws of life, according to Ruskin, are found and exemplified in the 
laws of architecture. The law of truth is observed by the architect when he puts 
first-class materials into his structure. If he does not, nature will hunt out every 
hidden weakness and the building will come crashing down. The law of obedi-
ence most certainly operates. . In building his wall, he must plumb the brick in 
obedience to the law of gravity. In building his arch, be must brace it, in obedi-
E:nce to the law of resistance. In lifting his tower, he must relate it to the build-
ing as a whole, in obedience to the law of proportion and symmetry. When the 
marble in its purity, fulfils the law of strength, the law of beauty blossoms forth. 
But beauty calls for simplicity and there follows the law of sacrifice, for one 
acanthus leaf is the most perfect adornment. The single marble shaft is the 
most beautiful. And last o£ all, we have the law of preservation, which bids us 
guard well these treasurers of architecture. Let no vandal hand put a blemish 
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upon these buildings. Let us guard them even as the ancients guarded the gates 
to the cities; let us guard them even as we guard the crown jewels of kings. 
Just as physical traits are an element of leadership in the individual, so is 
plant an element of leadership with the institution 'as a whole. Good address is 
a great asset to the personal leader. Our leaders are characterized by good 
size, neatness and what G. Stanley Hall liked to call "the abundant euphoria" 
or vitality. This beautiful plant erected here for us by the state, gives the im-
pression of good address, good health and vitality. 
Passing from brick as an element of leadership we ask ourselves the ques-
tion: how will the passer-by know that this organization of building materials 
forms the basis for a school ~ How will he know that it is not a hospital or a 
manufacturing plant ~ We look about us and we find BOOKS. We find books by 
the thousand. We find not a general collection of books such as adorn the shelves 
of a public library, but we see the earmarks of a college library. We see books 
classified to supplement the study of philosophy and the sciences, to enrich the 
~tudy of literature, history, and the arts. We see hundreds of books of a techni-
cal nature devoted to the philosophy, the science, the art, the method and the 
technique of teaching. 
We see a new library with a hundred thousand volume capacity being 
erected,-a library which we shall look forvvard to as the" Great Light" on the 
c;1mpus. 
The selection of these one hundred thousand books is a huge task in itself. 
In the selection of these books we shall remember what Milton says when he calls 
a book" the precious life blo.od of a master spirit embalmed and treasured up on 
purposE' for a life beyond life, " and that we may as well "kill a man as kill a 
gl:OU book." 
It used to be hundreds of years ago that students, in order to get college 
instruction, had to hear the teachers speaking vocally or else they could not learn 
at all what it was the teacher wanted to say. But the invention of printing 
changed all this, and you may have heard that" the true college of our day is a 
collection of books." In this connection, Carlyle points out, "that after you 
have done with all your classes, the next thing is a collection of books, which you 
proceed to study and to read. What the university can mainly do for you,-
what I have found the university did for me, is, that it taught me to read, in 
various literatures, in various sciences; so , that I could go into the books which 
treated of these things, and gradually penetrate into any department I wanted 
to make myself master of, as I found it suited me." 
The invention of printing has made possible our wonderful extension pro-
grams of the present day, the program which says-since certain people c(!,nnot 
go to college, the college will go to them. In this connection it is interesting to 
note that many schools are using the radio with the classes scattered over a terri-
tory of hundreds of miles in radius. 
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I have never been quite convinced that the study of the ancient languages 
has very little usable results. And yet, I must admit that I have seen the strange 
inconsistency of men with six years of Latin or Greek who did not know Shake-
speare or Milton. Does any considerable proportion of our college graduates 
know our own great masters ~ James Russell I.Jowell did a great service for edu-
cation when he said that in Shakespeare alone we have a greater treasure than 
a all the classics of ancient times. Our library shall be well stocked with the 
1 
) ' products of the masters of our Qown Mother Tongue. ' 
) 
We look further and we find not only books, but laboratories where apparatus 
is plentiful and w, here the spirit of the teaching Cl~courages t~e experimental 
-attitude. Dull tasks fully defined to the :fifth deCImal place III a laboratory 
< 
(' manual are not assigned. 
jl We find materials of instruction that challenge old methods and stimula:e adventure into new fields of method. And we must conclude that nQot only m 
brick but also in books, and by books we mean all the materials of instruction, do 
we find another element o( educational leadership. 
We now arrive at the keystone in this structure of educational leadership, 
and this keystone we shall call" BRAINS." By brains, we mean the scholarship, 
the teaching ability and the character of the men and women who work here in 
the classroom. They are not only the sart of.the institution; they are not only the 
heart's core of the institution; they are the institution. _ Without the inspiration 
which they give all else is in vain. They are the institution's bedrock founda-
tion and at the same time its chief ornament. We talked a moment ago about 
the beauty of our outward appearances. Nothing is truly beautiful without, 
except as it is beautiful within. Real beauty is an interior quality. When ripe-
Hess enters the heart of the grape, a purple flush appears upon the surface of the 
cluster. The thoughts, the stimulation, the guidance, and the devotion of our 
teachers are what will make the interiors of these buildings beautiful. Every 
right principle which they inculcate will become a foundation stone; every right 
habit they help to cultivate, will become a column or a pillar; every aspiration 
they arouse, will lend beauty to the ceiling. 
It will not be a departure from history if some of our best teachers never be-
come known. Teachers, great teachers, with a few rare exceptions, such as 
Socrates, Jesus, Thomas Arnold, and Mark Hopkins, have not been well knO\Hl 
even to students of the history of education. Educators are known by their 
writings, educational theories, and by their visible achievements in administra-
tion. And yet, I dare say, the great thinkers of the world, the inventors, mas-
ters of industry, engineers, poets and philosophers, have more often been the pro-
ducts of great teachers, who built character, stimulated ambition, and awakened 
the imagination, than of any system of administration or educational theories. 
Harvard's great teachers have doubtless done more for the character of America 
than Dr. Eliot's elective system. And so I tbink a school cannot rise above the 
32 
level of its teaching force. Brick and mortar, millions in endowment, presi-
dents. and deans without a great teaching staff cannot make a great school. 
We hope to have always a decided professional spirit here at Morehead. We 
hope to stimulate this professional spirit by Qoffering opportunities for profes-
sional growth and development through advanced study and leaves of absence'. 
We hope to have a system of supervision so organized that every protection will 
be afforded the students who come here against inferior teaching. We want men 
and women of the type who will help the colleges meet the stinging indictment 
of Andrew Carnegie when he said that he had known fe"", young men intended-
for business who were not injured by a collegiate education. 
The other day we laid the cornerstone of our new training school. It is 
certainly true as was said that day, that we were 'not merely laying a cornerstone 
of a building, but that the building itself will become the cornerstone of the 
entire institution. There can be little leadership without first providing our 
student body with facilities for practice in the art of teaching. We can no more 
expect the beginning teacher, who has had no supervised practice, to go into the 
classroom and do well, than we can expect the baseball or football player to do 
without the rigors of the spring training camp or the gruelling grind of the early 
·fall scrimmage. What the laboratory is to the young chemist; or the hospital to 
the begjnning surgeon; or the military camp to the soldier in embryo; that the 
practice school is to the young teacher in training. It is the most significant 
as.pect of the whole professional preparation. It affords the student the oppor-
tunity to witness cross sections of the very best teaching possible. It affords the 
opportunity to see the latest theories in education tried out, the newest materials 
in use. It affords the opportunity to the student to put into practice the . sub-
ject matter gleaned from all the classrooms. It affords the opportunity to the 
various academic departments of the college to give the teachers college slant to 
their work by demonstrations in the Training School. 
Of course, our main emphasis shall be upon good teaching, but at the same 
time we want to encourage research. We shall give every legitimate aid to 
research commensurate with our purposes and needs. May our professional 
attitude always be exploratory. We recognize the snpremacy of science in edu-
cation,-the supremacy of the method which seeks first to find out the facts and 
then to formulate an administration and a method on the basis of these facts. 
SUI~h 11 procedure reanimates our interests and fructifies our independence. We 
believe, however, that these are days when we are needing a philosophy of educa-
tion as well as a science of it. As we survey the results in the field, we are led to 
believe that science develops an army of doers, but precious few leaders. Dewey 
cannoT do all of our creative thinking for 1~S. 
"Vhat are the influences that may deter us in our program for leadership ~ 
Let uS, hQope that the withering' hand of political waste shall never be laid 
upon these state educational institutions. It is true that these institutions were 
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created by the State, organized by the State, operated by the State, and sup-
ported by the State. And even though party government obtains in our Com-
monwealth, may the control of these institutions always remain upon the high 
and exalted levels of non-partisanship. We are not interested in the political 
affiliations of our various staffs . . We are not interested in their denominational 
affiliations, their fraternal affiliations, or their national affiliations. ,We hope 
that as long as the institution endures the only standards that shall obtain 
in the selection of the staffs shall be scholarship, the ability to teach, and char-
acter. 
Much has been said about academic freedom. We like the spirit of investi-
gation; we like the spirit of impartial survey of all theories and hypotheses in 
our struggle to obtain the truth. Yet, there is. a constant reminder that it is 
not enough to broaden the mental horizons of the people; their spiritual horizons 
must also be broadened. We want the spiritual note to be sounded in all of our 
teaching. Religion is fundamental in the life of any people. -Without it they 
will perish. What is happening to the religious faith of the student bodies in 
our higher institutions of learning ~ We understand the function of a state in-
stitution. We know that the Church and the State have been divorced. Of 
course, there shall be no mention of creed. Of course, there shall be no mention 
of individual religious belief, but with an of our academic freedom, and with aD 
of our inquisitiveness for truth, there are certain ultimates on which we can all 
agr ee, and one is the existence of a Go,d. Weare too finite, even with our highly 
developed techniques of research, to rule out the Infinite. We want no atheism 
here. 
Now that we have set up this framework for leadership, we ask ourselves 
the question: where shall this leadership be exercised ~ Where is our zone of 
greatest activity ~ What is our location from the point of view of the opportuni-
ties it affords , us to render educational service ~ Are we not very strategically 
situated here in this beautiful valley, over the ridge from which, on either si~e, 
are other beautiful valleys,- vast areas of virgin territory almost untapped by 
any educational institution such as this ~ In the foregoing statement we are not 
unmindful of the splendid contribution to education which Pikeville College has 
made in this region. We are the only State institution located directly in the 
mountains. We think of ourselves as being" mountain. " We address ourselves 
to the mountains. We say with King David this morning: "I will lift up mine 
eyes unto the hills, from whence cometh my help." Some spiritual essence 
seems to emanate from their mist-covered summits by night and by day. 
We are the agent of the State, engaged in the sacred task of preparing teach-
ers for the schools of all Kentucky. Students from the Purchase,from the 
Pennyroyal, and from the Blue Grass are most welcome here, but in a peculiar 
sense our faces are toward the east. Weare the State's 'mountain school. The 
problems of education in the mountains are ou~ problems. It shall be our object 
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to emphasize in the new curriculum, which we propose to build, courses especi-
ally designed to help the rural situation. Our clientele is definitely established. 
Today we re-identify ourselves with our own. 
It shall be our policy to keep in close touch with our alumni. Men and 
women need help in obtaining positions in which their talents may have fullest 
play and in which they will be happy. We are not merely interested in seeing 
you located as you leave our doors, but we want to watch you grow and progress 
through the years. We shall keep our eye on you, and it will be our pleasure 
and our joy to help you to promotions which y uur ability and success wil} 
deserve. 
It is interesting to note the high percentages of student bodies in our various 
colleges that come from a radius of 50 to 100 miles. 87 % of the student body 
. of the University of Rochester comes from a 50 mile radius; 64% of the student 
body at Swarthmore comes from a 50 mile radius; 79% from a 100 mile radius. 
Furman collects 60% within 50 miles, an d 72 % within 100 miles. Vanderbilt 
draws 54% within 50 miles and Harvard University, which is thought of as be-
longing to no section, but drawing from the entire country, obtains 57% of its 
student body within a 50 mile radius, and. half of the circle made with this radius 
nnds its area in the sea. It follows that institutions of learning, whatever they 
are, and wherever they are, get most of their student bodies within 100 miles. 
Consequently, we shall look forward to receiving most of our student body from 
the young men and young women of the immediately surrounding territory. 
Hardly any point in the mountains is now more than 100 miles away from 
us. This 100 mile radius sends us nearly to Covington on the nort hwest. Dis-
tances have' been broken clown by recent highway c1evelopment. It used to be 
that we estimated distances by railroad mileage. Railroads no longer count. The 
mountain chains have been crossed by the new highways. Isolation has been 
destroyed. Highways have already been provided for by appropriate legisla-
tive action that will bring us 28 miles nearer Flemingsburg; 45 miles nearer 
Maysville; 75 miles nearer Vanceburg; 50 miles nearer Louisa; 60 miles nearer 
Paintsville, Prestonsburg, and Pikeville; 100 miles nearer Whitesburg, Hazard, 
and Hindman. The barriers are being swept away. Let us hope that this 
sweeping away is not merely physical, but that the barriers of prejudice, of ill 
will and of ignorance are also disappearing, and that in their places are coming 
tolerance, good will, and light. 
Dr. Button enjoys the unique distinction of not only having lighted, but 
having kept trimmed and burning the candles of the dawn. These candles are 
now burning low, and 
" the morn, in russet mantle dad, 
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I met her on the mountain side 
Descending softly to the vale below; 
A wreath of purple rhododendron 
Crowned her head; 
A spray of mountain ivy 
Glowed upon her breast; 
And in her hand she held a flaming torch. 
, 'I am priestess of the Morn," 
She said; "my name is Dawn." 
At this she lifted high her torch 
And pointed toward the East. 
" And yonder is my Temple." 
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The flakes of dark-ness 
Where dissolving into viewless air, 
And through the thinning mists 
I saw the sacred edifice~ - . 
"Is that a figment of the mind," 
I said, "on yonder hill above the town ~ 
A structure, as it seems to me, 
As beautiful as the Parthenon of Pallas." 
And she replied: 
"Its beauty may be largely in the mind, 
But ev~ry stone is real 
As Pent elic marble. 
"There is an altar in that Temple 
Of a thousand candles.-
I go to light them with my. mystic torch." 
- -
And then, ?-s 'if she saw a vision of the years, 
She spoke again: 
, 'Devoted priests and acolytes 
From noted shrines of learning in Kentucky, 
And from institutions of the North and South, 
And East and West, 
Shall there administer 
The holy rites of Literature and Art, 
Of Science and of History, 
Of Commerce and Philosophy . 
And many students 
From the hills and plains 
And from remotest ~egions of the state, 
Yearning for the Truth, 
Shall come to worship there 
And bear away the light 
To drive the darkness 
From a thousand homes 
And bring the joys of life 
To myriads of souls." 
I looked at Dawn 
Her eyes were brilliant as the stars, 
Her face was like the rising -sun. 
I thought of Aphrodite in her loveliness 
New-risen from the sea. 
, , You are no priestess of the Morn," 
I said; "but goddess of transcendent Day." 
For everywhere I saw 
The sons and daughters of a noble race 
Transfigured· as by miracle-
The spirit, broken and enslaved 
By cruel poverty, 
Made whole by knowledge 
And set free by truth; 
The eye that had been dull and lusterless, 
Aflame with faith and hope and love; 
The sunken and the sallow cheek 
Once more aglow with health; 
The body, warped and cracked 
By fruitless and despotic toil, 
Restored to beauty and to strength. 
And all the landscape, far as eye could see, 
Hillside, mountain-top and valley, 
Was a blooming orchard now, 
A terraced vineyard, 
Or a golden harvest field. 
And when I turned to speak again 
Lo, Dawn,' the priestess of the Morn, 
Had disappeared,-
Triumphant Day . 
Stood tip-toe 
On a sun-crowned peak. 
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